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ABSTRACT 
 This study examined the relationship between the emotional intelligence (EI) of school heads and the effectiveness of school management 
in Eastern Kayapa District to inform a leadership development initiative for the school year 2025-2026. Using a descriptive-correlational research 
design, the researchers gathered data from 88 respondents, comprising school heads and teachers. The study measured emotional intelligence in 
terms of self-awareness, self-regulation, empathy, and social skills and assessed school management effectiveness in curriculum and teaching, 
learning environment, leadership, governance and accountability, human resource and team development, and finance and resource management 
and mobilization. Results showed that school heads had a very high level of emotional intelligence, with overall median ratings of 3.85 from school 
heads and 3.90 from teachers. School management was also perceived as highly effective, although teachers generally gave higher ratings than 
school heads. The correlation results showed significant positive relationships between emotional intelligence and all areas of school management, 
with correlation coefficients ranging from 0.429 to 0.651 and significance levels of p < .001. The findings suggest that emotionally intelligent 
leadership is strongly associated with effective school management. Based on the results, a training-workshop for both teachers and school heads 
focusing on emotional intelligence and management effectiveness is proposed. 
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INTRODUCTION 
 School heads play an important role in ensuring effective teaching, learning, and school management. Their leadership responsibilities 
require not only administrative skills but also the ability to understand and manage emotions. Emotional intelligence (EI) is therefore considered 
an important component of effective school leadership (Gómez-Leal et al., 2021; Angwaomaodoko, 2024). In the Philippine education system, 
school heads are responsible for providing instructional leadership and managing school operations under Republic Act 9155 (2001). These 
responsibilities require school leaders to effectively work with teachers, learners, parents, and other stakeholders. Recent studies have shown that 
EI is associated with effective leadership and school management. School heads with stronger EI are better able to develop relationships, manage 
conflicts, communicate effectively, and support a positive school environment (Sasere & Matashu, 2024; Bacolod, 2025; Gerhardt et al., 2025). A 
recent systematic review also highlights the importance of EI in educational leadership and its contribution to leadership effectiveness (Mugabekazi 
et al., 2026). In Eastern Kayapa District, teachers have expressed the importance of school heads who demonstrate emotional intelligence, 
particularly in understanding teachers’ needs, managing conflicts, and maintaining supportive working relationships. However, there remains a 
need to examine how school heads’ EI relates to specific aspects of school management effectiveness within the local context. Thus, this study 
sought to determine the perceived level of emotional intelligence of school heads, assess their management effectiveness, and determine whether 
a significant relationship exists between emotional intelligence and school management effectiveness. The findings may provide evidence that 
may support professional development programs aimed at strengthening emotionally intelligent and effective school leadership. 
 
METHODS 
 The study used a descriptive-correlational research design. This design was appropriate because the study described the current levels 
of emotional intelligence and management effectiveness and examined the relationship between the two variables without manipulating them. The 
study was conducted in Eastern Kayapa District, which consists of 20 public elementary schools, 132 teachers and school heads, and 2,153 learners. 
The district office is located at Pingkian Central School. The study covered selected schools in the district, including Pingkian Central School, 
Baan Elementary School, Acacia Elementary School, Babadi Elementary School, San Fabian Elementary School, Binalian Elementary School, 
Caritas Village Elementary School, Luclucos Integrated School, Macdu Elementary School, Mapayao Integrated School, and Nansiakan 
Elementary School. A total of 88 respondents participated in the study. Of these, 11 were school heads and 77 were teachers. Purposive sampling 
was used, with approximately 80% of the accessible public elementary school teacher population included in the study. Two questionnaires were 
used. The first was an Emotional Intelligence Questionnaire, adopted from Bradberry (2025), which measured four dimensions: self-awareness, 
self-regulation, empathy, and social skills. The second was a School Management Questionnaire, adopted from DepEd Order No. 7, series 2024. 
It assessed curriculum and teaching, learning environment, leadership, governance and accountability, human resource and team development, and 
finance and resource management and mobilization. Both instruments used a four-point Likert scale ranging from one (Highly Not Effective) to 
four (Highly Effective). Median scores described the perceived emotional intelligence and management effectiveness of school heads. The Pearson 
Product-Moment Correlation Coefficient (r) was used to determine the relationship between the variables, with statistical tests interpreted at a 5% 
level of significance.  
 
RESULTS AND DISCUSSION 
Table 1 
Demographic Profile of the School Heads and Teachers 

Variable Category f % 

Age Group 30 Years Old and Below 12 13.60 

 31 - 35 Years Old 22 25.00 

 36 - 40 Years Old 15 17.00 

 41 - 45 Years Old 16 18.20 

 More than 45 Years Old 23 26.10 

Sex Female 79 89.80 

 Male 9 10.20 
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Present Position School Head 11 12.50 

 Teacher 77 87.50 

Years in Service 5 Years and Below 14 15.90 

 6 - 10 Years 38 43.20 

 11 - 15 Years 14 15.90 

 More than 15 Years 22 25.00 

Highest Educational  Undergraduate Degree Holder 47 53.40 

Attainment Undergraduate with Graduate Units 28 31.80 

 Graduate Degree Holder 13 14.80 

 
 The table 1 shows that greatest percentage, 26.10% (23 respondents), is in the more than 45 years old group, second most prevalent age 
group, 31–35 years old with 26.10% (22replies) , comes in third with 18.20% of respondents are between the ages of 41 and 45, while 17.00% are 
between the ages of 36 and 40 (15 respondents), 30 years old and under is the smallest category, with only 13.60% (12 responders); with 79 
participants (89.80% of the total) being female and only 9 men (10.20%); 11 individuals (12.50%) hold the position of school head, while the 
remaining 77 (87.50%) are teachers; 38 respondents or 43.20%, falls within the 6-10 years category, those with 5 years and below (14 respondents, 
15.90%) and 11-15 years (another 14 respondents, 15.90%) represent equal and smaller shares, while the most experienced group—more than 15 
years—accounts for 22 respondents or 25.00%; undergraduate degree holders form the largest group at 47 individuals, accounting for 53.40% of 
the total sample followed by those with an undergraduate degree plus graduate units, numbering 28 or 31.80%, while graduate degree holders 
represent the smallest segment with 13 individuals, comprising just 14.80%. 
 
Table 2 
Perceived Level of Emotional Intelligence of the School Heads as Perceived by the School Heads and Teachers 

Domain  Present Position Median IQR 
Qualitative 
Description 

Self-Awareness School Head 3.80 0.200 Very High 
 Teacher 3.80 0.800 Very High 

Self-Regulation School Head 4.00 0.400 Very High 
 Teacher 3.80 0.800 Very High 

Empathy School Head 4.00 0.200 Very High 
 Teacher 4.00 0.800 Very High 

Social Skills School Head 3.80 0.500 Very High 
 Teacher 4.00 0.400 Very High 

Overall Emotional  School Head 3.85 0.300 Very High 

Intelligence Teacher 3.90 0.650 Very High 

Legend. 3.50–4.00 (Very High), 2.50–3.49 (High), 1.50–2.49 (Low), and 1.00–1.49 (Very Low) 
 
Table 2 reveals a high perceived level of emotional intelligence (EI) among school heads, as rated by both school heads themselves and their 
teachers across all domains. Medians range from 3.80 to 4.00 for both groups, with qualitative descriptions consistently labeled "High," indicating 
strong agreement on self-awareness (both at 3.80), self-regulation (school heads at 4.00, teachers at 3.80), empathy (both at 4.00), and social skills 
(school heads at 3.80, teachers at 4.00). The overall EI median is slightly higher from teachers' perspectives (3.90) than school heads' (3.85), 
accompanied by narrow interquartile ranges (IQR: 0.200–0.800), suggesting minimal variability in perceptions and robust consensus. 
 
Table 3 
Level of Effectiveness of School Management as Perceived by the School Heads and Teachers 

Domain  Present Position Median IQR Qualitative Description 

Curriculum and Teaching School Head 3.38 0.688 Highly Effective 
 Teacher 3.63 0.625 Highly Effective 

Learning Environment School Head 3.50 0.600 Highly Effective 

 Teacher 3.70 0.700 Highly Effective 

Leadership School Head 3.75 0.875 Highly Effective 

 Teacher 4.00 0.750 Highly Effective 

Governance and Accountability School Head 3.83 0.500 Highly Effective 

 Teacher 4.00 0.333 Highly Effective 

Human Resource and Team School Head 3.86 0.357 Highly Effective 

Development Teacher 4.00 0.286 Highly Effective 

Financial and Resource School Head 3.29 0.286 Highly Effective 

Management and Mobilization Teacher 3.57 0.714 Highly Effective 
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Overall School Management School Head 3.47 0.409 Highly Effective 

 Teacher 3.80 0.472 Highly Effective 

Legend. 3.50–4.00 (Highly Effective), 2.50–3.49 (Effective), 1.50–2.49 (Not Effective), and 1.00–1.49 (Highly Not Effective) 
 

Table 3 shows that both school heads and teachers perceive school management across all domains as "Highly Effective," indicating 
strong consensus. Teachers consistently rated each domain higher than school heads, with the largest differences in leadership (teachers at 4.00 
vs. heads at 3.75), governance and accountability (4.00 vs. 3.83), human resource and team development (4.00 vs. 3.86), and overall management 
(3.80 vs. 3.47); the smallest gap appeared in financial and resource management and mobilization (3.57 vs. 3.29). 
 
Table 4 
Spearman Rank Correlation Between the Perceived Level of Emotional Intelligence and Effectiveness of School Management 

Variables 
A1- Self -
Awareness 

A2- Self- 
Regulation 

A3-
Empathy 

A4- Social 
Skills 

EOI- Overall Emotional 
Intelligence 

B1-Curriculum 0.576*** 0.600*** 0.577*** 0.529*** 0.611*** 

B2- Learning Environment 0.529*** 0.600*** 0.549*** 0.511*** 0.584*** 

B3- Leadership 0.429*** 0.458*** 0.528*** 0.482*** 0.490*** 

B4- Governance 0.477*** 0.502*** 0.515*** 0.505*** 0.517*** 

B5- Human Resource and Team 
Development 

0.464*** 0.491*** 0.589*** 0.507*** 0.526*** 

B6- Financial and Resource Management 
and Mobilization 

0.482*** 0.467*** 0.565*** 0.562*** 0.524*** 

OSM 0.597*** 0.625*** 0.651*** 0.601*** 0.649*** 

Note.  *** p < .001 
 Table 4 reveals strong positive Spearman rank correlations between the perceived level of emotional intelligence (OEI) components—
self-awareness (1), self-regulation (A2) empathy (A3), and social skills (A4)—and all dimensions of school management effectiveness (OSM), as 
well as the overall OSM score. Specifically, correlations range from moderate to strong, with the highest values observed for self-regulation (A2) 
and empathy (A3) across most management areas, such as curriculum and teaching (B1: 0.600*** for A2), learning environment (B2: 0.600*** 
for A2), and overall OSM (0.625*** for A2; 0.651*** for A3). The lowest correlation appears between self-awareness (A1) and leadership (B3: 
0.429***), yet all coefficients are statistically significant at p < .001, indicating a robust monotonic relationship where higher emotional 
intelligence perceptions consistently align with enhanced school management effectiveness across domains like governance (B4), human resources 
(B5), and financial management (B6). 

 
CONCLUSIONS AND RECOMMENDATIONS 
 The study found that most teachers and school heads in Eastern Kayapa are female, over 45 years old, have 6–10 years of experience, 
and hold undergraduate degrees, suggesting a need for continuous professional development. School heads demonstrated high emotional 
intelligence, with strong agreement between their self-assessments and teachers’ perceptions. Both groups also rated school management as highly 
effective, with only minimal differences in their assessments. Furthermore, the study found strong positive correlations between school heads’ 
emotional intelligence and school management effectiveness, although these relationships do not establish causation.  Based on these findings, the 
study recommends conducting training workshops to further strengthen the emotional intelligence and management skills of both teachers and 
school heads. 
 
RECOMMENDATIONS 
 Based on the findings, schools may prioritize targeted professional development programs for teachers and school heads to enhance their 
instructional and leadership capacities. They may also pursue master’s and doctoral degrees for personal and professional development. School 
administrators may institutionalize emotional intelligence development through focused seminars, mentorship programs, coaching sessions, and 
professional development activities that strengthen self-awareness, empathy, communication, and relationship management. They may also 
implement organized, data-driven professional development programs, including reflective practice, calibration workshops, and standardized 
assessment instruments, to improve self-assessment and leadership effectiveness. Finally, school heads may conduct the proposed training 
workshop for both teachers and school heads to sustain and strengthen their emotional intelligence and management effectiveness. 
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